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Welcome to Leveraging the Accelerate
Framework to Advance Equity in Schools

In the chat bar, tell
share with us one fun Weekend Fun @E ;‘Q: ?
thing you have — Hello Q?
planned for this
weekend...
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Session Objective, Essential Question, & Outcomes

Objective: School leaders will reflect on ways in which they can advance equity in their
school by leveraging the Accelerate Framework, and culturally responsive principles.

Essential Question: How can we lead in a culturally responsive way to ensure high
expectations for all students, while building a positive aspirational environment?

Outcome: In this session, we will talk through how teachers can build a culture of
responsibility, care, nurturing and high expectations for all students and engage in
conversations with colleagues that advance equity mindsets and practice.
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Values and Discourse Norms

= Stay Engaged
= Speak Your Truth
ST = Experience Discomfort
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& = Expect and Accept Non-Closure
= Pay Attention to Patterns of

We make decisions in We bring our best work, QOur interactions and We value all dimensions of The work is hard. In that M M .
which student are productive, are cooperation produce a diversity and seek to model we find joy and are P a rt I c I pat | o n
achievement and wellbeing present, and get combined effect greater the fairness and justice thankful to each other and
are prioritized while accelerated results. than the sum of the that we want to see in the show appreciation for all

honering individual separate effects. world. stakeholders. | co n text u a I Co n fi d e n t i a I ity

= Go to the Source (Or Let It Go)
The 48-Hour Rule

Adapted from Singleton, G., Linton, C. (2005). Courageous
Conversations About Race: A Field Guide for Achieving
Equity in Schools. Thousand Oaks, CA: Corwin Press.
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AGENDA

O oopoo

Advancing Equity in Schools
Equity Audit

Courageous Conversations
Conversation Preparation

Closing




ADVANCING EQUITY IN SCHOOLS

FROM REPLICATING INEQUITIES TO
ELIMINATING THEM

“To promote student achievement and preparation for global
competitiveness by fostering educational excellence and
ensuring equal access”
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FROM REPLICATING INEQUITIES TO ELIMINATING THEM
Shift How Educators Think about Equity within Schools

For schools to create an equitable education for
children, they need:

1. Systems, structures, and adult mindsets that align to the expectation that all
students will achieve.

2. A positive, relationships-based culture that fosters student belonging and is
conducive to high levels of achievement.

3. Instruction that centers on what (and which) students learned, with supports to
make high achievement possible.
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Change Management

High- Constructive Aspirational Data-Driven Black-Belt

Per{'orming Environment | Environment Culture Teaching
eam

Transformational Leader
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The Accelerate Framework provides a roadmap for leaders to create EQUITABLE SCHOOLS
where all students find social and emotional well-being and academic success

Accelerate Framework Objectives are the SYSTEMS AND STRUCTURES
that identify and create an equitable school

Transformational Leadership Building Blocks are the SKILL SETS AND MINDSETS

leveraged by leaders to advance equity in their school

o
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From the student perspective

While you watch this clip,
reflect on these questions:

1. What about Sammy’s story
resonates with you as it
relates to equity within
schools?

2. What needed to be true
about the school culture to
allow Sammy to succeed?

o
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The Goal

“The goal of culturally responsive teaching is to create a learning
environment conducive to all students, no matter their ethnic, cultural, or
linguistic backgrounds.”

Frey, 2010
o
Accelerate Institute’
Transformational ~
leaders are the catalyst
for the school reaching
its objectives.

Change Managem~nt

Constructive | Aspiration.. Black-Belt
Environment | Environment Teaching

Transformational Leader
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Aspirational
Environment

A highly aspirational learning
environment exists that
honors student experience
while inspiring future
accomplishments

« Vision, values and goals for

students are clear and
inspiring.
Students want to come to

school because they feel
known and cared for.

+ Students are recognized for

their growth and
achievement.

Social emotional learning
curriculum helps students
develop self-regulation,
positive relationship
building and decision
making skills.

Exposure to college, career,
and enrichment
experiences outside of the
school community inspires
student investment in
learning.

« Families are valued for their

contributions and offered
opportunities to engage in
the school community.




77% Economically

Why is cultural responsiveness important? Disadvantaged
19% English Learners
Teachers
Students 14% Diverse Learners
4% 4%

D

¢

m White = African American = Hispanic = Asian

m White = African American m Hispanic = Asian

Chicago Public Schools 2018
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"A Review of Educational
Research analysis of 46
studies found that strong
teacher-student relationships
were associated in both the
short- and long-term with
improvements on practically
every measure schools care
about: higher student
academic engagement,
attendance, grades, fewer
disruptive behaviors and
suspensions, and lower
school dropout rates."

- "Why Teacher-Student Relationships Matter," Ed
Week



Equity and Anti-Racism Resources

L =l

ZARETTA HAMMOND ON
SUPPORTING = ADVOCKTING FOR STMDENTS IN POVERTY

Culturally

Responsive
Curriculum
Scorecards

The Culturally C were by the
NYU Metro Center to help parents, and i

g, Arts, and (STEAM)

CADEED, 2012; Agular-Vaidaz, 2015: Grant & Siostar, 2003; Lindsey et s 2008: NC
World View, 2015).

"To a student, one action can
change everything"
- Mica Pollock
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Zaretta Hammond |
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Equity Audit Tool

Equity Audit Tool - TWO SECTIONS

The content of this audit tool has been adapted from The Equity Rubric, published in Coaching for Equity (Aguilar, 2020). It is meant to be used
to inform an equity plan. It is also meant as a collaborative tool for an exploration of equity issues at a school.

This tool is subjective. The user will make evaluations and assessments of beliefs and experiences that are extremely difficult, if not impossible,
to objectively quantify. For this reason, it is recommended that a team of people conduct an Equity Audit, and it is recommended that this team
includes parents, community members, and students or alumni from the school, as well as the school's instructional leaders.

Itis very likely that engaging in this process will surface strong emotions. It is highly recommended that this process is led by a skilled
facilitator—ideally, someone from within the school community.

This tool is intended as a resource for a process that will deepen understanding about equity, surface and name inequities, and put a school on
a path toward action to interrupt inequities.

RATING SCALE
0=Unknown
INDICATORS OF EQUITY 1=No Evidence
3=Some Evidence
I 5=Lots of Evidence
SCHOOL CULTURE

1. Every staff member contributes to building a culture that emphasizes trust, connection, and support.
2. Every staff member communicates warmth, care, and high expectations.
3. Teachers and administrators speak about children and families with respect, curiosity, and compassion. No one is shamed, ever.

4. Teachers and administrators acknowledge each other's as well as students’ and families' unique cultural perspectives and assets.

5. Teachers and administrators listen with curiosity to each other, to families, and to students.

6. Teachers, coaches, and administrators seek to understand family and student experiences and perspectives.
7. The school has a shared positive culture that is inclusive and intentionally cultivated. Every adult, child, and family member who
are part of the school have regular opportunities to reflect on shared values and to offer the school feedback.

8. The scheol's approach te culture-building is inclusive of multiple viewpoints.
9. The school's approach ta discipline builds understanding, empathy, and self- awareness.

10. When consequences are issued, they emphasize repairing harm, rebuilding relationships, and strengthening community.

11. Teachers, coaches, and administrators employ multiple channels to seek out parent perspectives and input and do so
consistently and regularly.

12. Teachers, coaches, and administrators recognize the contributions of all children and have ways to publicly acknowledge those
contributions.

CLASSROOM ENVIRONMENT
1. Teachers use multiple strategies to gain every child's attention and to ensure that every student understands directions.
2. When students do not follow behavioral expectations, teachers have a set of routines to use, of which students are aware, which
are consistently used.

3. Teachers make expectations clear, use physical proximity with students, and use a warm and direct tone of voice.
'l N 4, Principles of restorative justice are used to redirect challenging behavior, manage conflict, and repair harm when rules are broken.
[ |
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Learning the Tool | —

INDICATORS OF EQUITY

o

Accelerate Institute’

RATING SCALE
0=Unknown
1=No Evidence
3=Some Evidence

5=Lots of Evidence

Objective: Constructive Environment 5

—

1. Every staff member contributes to building a culture that emphasizes trust, connection, and support.

2. Every staff member communicates warmth, care, and high expectations.

3. Teachers and administrators speak about children and families with respect, curiosity, and compassion. No one is shamed, ever.

4. Teachers and administrators acknowledge each other's as well as students' and families' unique cultural perspectives and assets.

5. Teachers and administrators listen with curiosity to each other, to families, and to students.

6. Teachers, coaches, and administrators seek to understand family and student experiences and perspectives.

7. The school has a shared positive culture that is inclusive and intentionally cultivated. Every adult, child, and family member who
are part of the school have regular opportunities to reflect on shared values and to offer the school feedback.

8. The school's approach to culture-building is inclusive of multiple viewpoints.

9. The school's approach to discipline builds understanding, empathy, and self- awareness.

10. When consequences are issued, they emphasize repairing harm, rebuilding relationships, and strengthening community.

11. Teachers, coaches, and administrators employ multiple channels to seek out parent perspectives and input and do so
consistently and regularly.

12. Teachers, coaches, and administrators recognize the contributions of all children and have ways to publicly acknowledge those
contributions.

CLASSROOM ENVIRONMENT

1. Teachers use multiple strategies to gain every child's attention and to ensure that every student understands directions.

2. When students do not follow behavioral expectations, teachers have a set of routines to use, of which students are aware, which
are consistently used.

3. Teachers make expectations clear, use physical proximity with students, and use a warm and direct tone of voice.

4. Principles of restorative justice are used to redirect challenging behavior, manage conflict, and repair harm when rules are broken.

w management and student behavior is on how to be a positive member of a community (not on
mpliance and regulations).

Total

What reflections or wonderings do you have about the Constructive Environment at your site/network/district based on your ratings?

\ /




Worktime 10 min

Complete the ratings for the Constructive Environment and
Aspirational Environment sections and complete a reflection for
both sections.

Turn off your cameras and mute yourself, but do not leave the session.
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Whole Group Share

= All: Share in the chat an ah-ha
or idea you are still
contemplating.




Cultural Responsiveness — What does it mean?

=  “An educator’s ability to recognize students' cultural displays of
learning and meaning making, respond positively and
constructively with teaching moves that use cultural knowledge as
a scaffold to connect what the student knows to new concepts and
content in order to promote effective information processing.
(Hammond, p. 15)

Zaretta Hammond, author of Culturally Responsive Teaching and the Brain defines

- []ultura\ly Responsive Teaching

'I‘HE BRAIN Culturally Responsive Teaching

Zaretta Hammond
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In culturally responsive classrooms...

= Relationships are as important as the curriculum

= There is a learning partnership; a culture of care that helps dependent learners
move towards independence

= An alliance between the teacher and student is formed where the connection
between the two results in stretching and empowering students as learners.

= Teachers help shift students’ mindsets of self - doubt (fixed mindsets) to an
academic mindset (growth mindset)

* The classroom environment projects an ethos of care and a space for strong
student agency and voice

Zaretta Hammond, author of Culturally Responsive Teaching and the Brain defines Culturally Responsive Teaching
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Teachers are culturally responsive when they:

= Hold all students to high standards.

= Make learning challenging.

= Engage all learners.

= Have an understanding and incorporate students’ various cultural
backgrounds .

Make connections between classroom and the world beyond.

: w, Barnes, 2006
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Using data to discover and track disparities in academic and disciplinary
trends

= Talk precisely about equal opportunity
= ‘urgent language of communal responsibility’

= Which every day acts move specific students or student populations toward
educational opportunity, and which acts further them away from it?

--M. Pollack
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Culturally Responsive Practice Example/Non-example

Example of a culturally responsive practice Non-example of a culturally responsive
in your setting practice in your setting

g
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Courageous conversations to address mindsets

Four Agreements for Courageous Conversations
Stay engaged.
Experience discomfort.
Speak your truth.

s w e

Expect and accept non-closure.

From Courageous Conversations About Race: A Field Guide for Achieving Equity in Schools by
Glenn Singleton and Curtis Linton.
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Just the Facts, Pause

[ ]
o-¢
T : | |
H<0 ®

Identify the facts about |dentify what you want Name the “why” Be sure to PAUSE
the situation. to address in the behind the culturally after you state the

What assumptions are made scenario. responsive practice facts and allow the
in the scenario? you are discussing. colleague to respond.

Caution: Be careful not to
infer intentions, place blame,
or make assumptions

How will you act in response to the scenario?

Accelerate Institute Igniting Academic Achievement




Choose a scenario and plan.

Just the Facts, Pause

1

. . . L]
1 Accelerate Institute Culturally Responsive Conversation Scenarios JH.. o I I I
[T H
Identify the facts about  |dentify what you want Name the “why” Be sure to PAUSE
the situation to address in the behind the culturally after you state the
What assumptions are made scenario. responsive practice facts and allow the
in the scenario? you are discussing colleague to respond.
1. Atyour school you practice restorative conversations after classroom norms have been broken. When s s plsot S,
or make assumptions
you are in your co-teacher’s classroom you hear them say “TJ, | just can’t handle you and your talking
right now. Go in the hallway so | don’t have to hear your mouth.” Your co-teacher leaves the student \ How will you act in response to the scenario?
out in the hall for the remainder of class and then sends him to his next period without talking to him.
W
2. When Alex, a seventh-grade student, returned to school this fall, they made it clear to the teachers s e e i

that their pronouns were “they”. A fellow colleague laughed about this with other teachers Chooseascenario;

afterschool one day, making fun of Alex and the use of the pronoun “they.”

Plan the Culturally Responsive “Just the Facts, Pause” conversation.

3. You have been tasked with supporting a new teacher in creating a positive culture in their classroom. What are the facts about the situation? What assumptions are made in the scenario? Caution: Be careful
When you are in there for 10 minutes you notice that they gave 17 consequences and only 3 remarks not to infer intentions, place blame} or make assumptions.
of praise.
4. While you and your team are meeting during grade level meeting, your colleague begins talking about What do you want to address in the scenario?
Xavier, a student you all share. He states the Xavier “will never make anything of himself due to his
bad attitude, so | am not going to waste any more time on providing him extra support.” Why is the culturally responsive practice you are discussing important to advancing equity at your
school?

Know where you are going to stop and pause so your colleague can respond.

' How will you act in response to your colleague this this scenario?
" u
|
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Courageous Conversation Preparation

You have 10 min to complete the following:
1. Review the school scenarios list and select one to plan.

2. Plan 1 “Just the Facts, Pause” courageous conversation using the planning
guide.

I
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Courageous Conversation Plan SHARE

You will be placed in breakout rooms of 2-4 to share the scenario you planned for with
peers and ask for feedback.

You will have 15 minutes to round robin in your room and share your plan and get
feedback.

Rooms of 2 have 7 min each; rooms of 3 have 5 min each and rooms of 4 have 3 %2 min
each.

g
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Just the Facts, Pause

[ ]
o-¢
T : | |
H<0 ®

Identify the facts about |dentify what you want Name the “why” Be sure to PAUSE
the situation. to address in the behind the culturally after you state the

What assumptions are made scenario. responsive practice facts and allow the
in the scenario? you are discussing. colleague to respond.

Caution: Be careful not to
infer intentions, place blame,
or make assumptions

How will you act in response to the scenario?
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Whole Group Share

= All: Share in the chat an ah-ha
or an idea you are still
contemplating.

= A few volunteers: Come off
mute to share with the group.




Essential Question: How can we lead in a culturally responsive way to ensure high
expectations for all students, while building a positive aspirational environment?

EQUITY
PERSPECTIVE

leverage the 80/20 Strateg
Plan to interrupt inequitief

hiring, onboarding, and
ongoing staff development
to nurture mindsets

ff form a positive,
nship-based culturg

acknowledge each other’s,
as well as students’ and
families’, unique cultural

Holy do leaders and staff
ddelop data systems

w g o P o
w g o g D D B g
team is committed to A highly constructive Ity mpationsl
(&) Strategic planning is used to e learning environment Teachers effectively
w T vision, strategies, and ning environment exists. sessment data is used to
— | guide change management RSSO AT R e e ists that honors student drive ifferentistion plan and implement
o with an 80/20 focus P F e rience while inspiring the curriculum
the goals productivity 5
(o] future accomplishments
x i |
How do leaders and staff How doleaders leverage low do leaders and How.do leaciers and sialf How to leaders and

staff utilize grade level
curriculum and instructional

Performance levels are
ommunicated directly
d promptly to all staff.

is consistently

for students who do
not respond to school
behavior management
system.

i thal

at e cnoolnd 1egal. | woumdccury aerares | " =crootrate el | oLt e prtsmane: | padkov tutwes e

) : q 2 3 3
leaming and leading? commitment to equitable centered? Bk stugent agency, volce; and student-centered?
practices? and autonomy?

1. The main goal for the 1. Staff expectations and 1. Expeftations and 1 Vision, values and goals 1. Purp@se and expectations | 1. Curriculum includes a
school and the plan t non-negotiables are behalfior managemen for students are clear and of scloolwide data vertical scope
accomplish the goal s | clear. systefhs that support inspiring. prockses are clear. and sequence aligned
been clearly articulatell. 2. Staff is bought into the mgh» -j/els of academf 2. Students want 2. staff il bought into using to standards and guides

2. The entire staff is bouliht vision of the school and prodifetivity to come to school data tl differentiate teaches planning-
into the mission and is free of blockers or are Cagr. because they instrufftion. 2 Teacher and student
vision for the school. resistors. 2. The efttire staff is bougiht feel known and cared for. | 3 vaiiq #hd reliable schedules maximize

3. Progress towards 3. A hiring process is into tge behavior 3. Students are recognized assesgnents that match student learning and
goals is monitored to| conducted with clear management system for their growth and Comifiion Core/College teacher development.
determine effectivendgs alignment to staff used |p holding studeits | 5chjevement Readiffess Standards for | 3. Whole group instruction
of strategies. expectations and non- accogntable. 4 Social emotional learning | 2!l grdles and content is engaging, rigorous and

4. Course correction oclurs negotiables and the 3. All ciggsrooms curriculum helps students have fleen adopted. aligned to standards.

[ s necessary to ensur school is staffed to meet havestablished an develop self-regulation, | 4. Timefl, leader- and 4. Students receive
(sl  that the most effectivg the needs of the students. e .'\ment thatis positive relationship teactier-owned individualized or small
%l  plan and strategies are] 4. Onboarding and conggicive to learning| building and decision procfsses are conducted | group instruction based
Pl implemented, development of staffis | 4 are making skills to aghess, analyze, and act | on assessment outcomes.
24 5. Staff time is appropriatd Systematic, fosters buycin: hefgpecountable to 5. Exposure to college, ongptaatthe school- | 5 pata trends from
(&  focused onthe and trust, and results in the behavior} career, and enrichment wiggand individual assessments,
annual goals and the high levels of teacher magagement system experiences outside of stugent level observations, and
Key strategies, while retention. anghold students the school community | 5. Teflehers are held walkthroughs are
managing urgent matterdl | 5. Teachers are agfountable. inspires student agfountable to analyzing used to support
effectively. celebrated for their 5. Tffe behavior investment in learning. using data. teacher effectiveness
accomplishments and lanagement system 6. Families are valued for through whole
progress toward school rks for most students el Sonirtiions school professional
goals. Interventions are available | | offered opportunities development

6. Staff receive frequent
coaching and valuable
feedback on their
teaching performance.
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Final Reflection

How can you bring this work into your leadership in
order to lead in a culturally responsive way to
ensure high expectations for all students, while
building a positive aspirational environment?

e
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Interrupt. Reconnect.




Connect with Accelerate
Institute

accelerateinstitute.org . Ny (S
: - ‘ = alk

Closing the ;chievement gap by creating. «
high-impact school leaders who accelerate
student achievement

cburns@accelerateinstitute.org
eslack@accelerateinstitute.org

Report on Principal Sustainability released in December.
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